.
How is this history relevant to the topic at hand? Some researchers might be surprised to learn that much of the seminal research on behavior analytic methods for teaching children (Wolf, Risley, & Mees, 1964) . At (Wolf, Risley, Johnston, Harris, & Allen, 1967) . Dicky ultimately graduated from high school. He had been deemed &dquo;untestable&dquo; as a youngster; at age 26 he achieved a score of 98 on an IQ test.
When he was in his 30s, Dicky was living and working independently and had relatively good reading, writing, and social skills (Bijou, 1996; Wolf, 1999) .
Wolf went on to start the Journal of Applied Behavior Analysis and, with Baer and Risley, set out the very first definition of applied behavior analysis, or ABA (Baer, Wolf, & Risley, 1968 Compton, Paclawskyj, & Baglio, 1996) . That research, in turn, has made it possible for people with autism to achieve unprecedented outcomes today.
The interventions designed by Bijou, Wolf, Risley, and de- tailed review of all of them; that would take many pages, and, besides, some good comprehensive reviews of the relevant research have been published recently (e.g., Hall, 1997; Matson et al., 1996 (Anderson & Romanczyk, 1999; Anderson, Taras, & Cannon, 1996; Green, 1996; Hall, 1997; Keenan, Kerr, & Dillenburger, 2000; Koegel & Koegel, 1995; Lovaas et al., 1981; Matson et al., 1996; Romanczyk, 1996; Sundberg & Partington, 1998 (Green, 1996; Koegel & Koegel, 1995; Lovaas & Smith, 1989; Schreibman, 1988 Skinner, 1938 Skinner, , 1953 (Sidman, 1986; (Kelly, Green, & Sidman, 1998 Demchak, 1990; Etzel & LeBlanc, 1979; MacDuff et al., in press (Sidman, 1971 (Sidman, , 1994 Green & Saunders, 1998; Sidman, 1994) .
Much of the interest in the stimulus equivalence model stems from the fact that it enables experimental analyses of phenomena that were long considered outside the realm of behavior analysis, such as concept formation, transitive inferences, symbolic learning, and generative behavior (Mcllvane, Dube, Green, & Serna, 1993 (Green, 1992 Remington, 1994; Sidman, 1994; Stromer, Mackay, & Stoddard, 1992 (Krantz, MacDuff, & McClannahan, 1993 ; MacDuff, McClannahan & Krantz, 1999 (Krantz & McClannahan, 1998 (Wilde, Koegel, & Koegel, 1992) . In one study, for example (Zanolli, Daggett, & Adams, 1996) (Bainbridge & Myles, 1999 (Hart & Risley, 1968 , 1995 . As mentioned at the beginning of this article, Hart and (Fenske, Krantz, & McClannahan, in press; McGee, Morrier, & Daly, 1999 ).
An approach to promoting spontaneous speech in learners with autism that bears a strong resemblance to incidental teaching is the Natural Language Paradigm, or NLP (e.g., Koegel, O'Dell, & Koegel, 1987) . In this and similar models, various age-appropriate items found in the child's natural environment are made available, and the interventionist waits for the child to choose one. The interventionist may label the item or explicitly prompt speech production by the child. All attempts at speech, including approximations, are reinforced immediately by providing the selected item to the child. These teaching trials are embedded in a series of reciprocal interactions between interventionist and child (see Koegel, 1995) .
It should be noted that although incidental teaching and NLP procedures are often characterized as child-initiated because learning opportunities begin when the child shows interest in a preferred item, it is often necessary (and desirable) for interventionists to prompt a response.
At that point the instruction becomes adult-directed. Adults 
